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The technical aspects of this Music are accessible for younger middle-school students when examining its
elements as opportunities for conceptual learning. Let’s look at a few.
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This simple example, which composes a good percentage of the work has several ideas built into it.
1. The line, regardless of rhythm is descending in a stepwise scale.
2. The opportunity to accurately play dotted 1/8th , 1/16th rhythms... AND

3. Play them with a correct emphasis of this rhythm as reinforced with the slur marking. That is short seeking
long ala the Intangibles of Music as presented by Sir Edward Lisk.

4. The use of trill fingerings to handle all of the 1/16th note 2nds that occur throughout. See LAST OUTPOST
OF FREEDOM from STORMQuest for an earlier version of this concept.
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As you can see, even
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simple example, and one
that perfected in advance
with specific exercises,
provides much of the
Music in this piece.

7 7 7 7 7 = &
vh —oh vh —oh —oh -oh -oh -oh
= 2 : ) = = z . Repeat signs in the
Percussion and Piano and
Harp allow the students to focus not so much on “notation” but the feel and accurate rendering of an upbeat pulse.
All students can rehearse the accurate placement of upbeats by “ghosting” the downbeats, as indeed the xylophone
player will do in order to accurately feel and hold steady that important upbeat impetus that moves the dance

portion of the piece ever forward.
In the 4 measures below, another group of many concepts reside.

1. The concept of a “push”, rather than a tie. See
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These ideas and opportunities are just the starters. Typical of many Storm works, = t?"j#"'_a e ;Jf
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Thanks you for championing this Music and Godspeed! Steve e
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From the Quiet
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